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ANNOTATION

This article reports on an investigation into the motivation of secondary school students in the
South-west of England to learn foreign languages. A questionnaire was constructed based on
a model derived from the motivation literature to examine students' responses on 16 constructs
related to motivation. The analysis revealed a decrease in motivation with age, and higher
level of motivation among girls than boys. It also revealed a strikingly higher motivation
to learn German than French, which was even more marked when the boys onll , were
considered. These findings were further investigated using interviews. Both girls and boys
were able to provide clear explanations for differences between the genders, as well as for the
language differences. These included such aspects as French being considered feminine, it
not being “cool' for boys to be seen to make an effort at French, and the tendency for boys not
to try at anything that appears to be tedious.
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AHHOTAIIAA

B craTtbe pacckaspiBaeTcsa 00 HCCIIeTOBAHWUM MOTHUBAIIMHM YUYAIIUXCS CPEIHUX IITKOJ HA IOTO-
3amajge AHTJINHY K U3YYeHUI0 MHOCTPAHHBIX I3bIKOB. AHKeTa ObLIa ITOCTPOeHAa Ha 0CHOBE MOJIEJIH,
HOJIYYeHHONU M3 JIUTEepaTyphl II0 MOTHBAIIMU, JJII H3yYeHUS OTBETOB CTYJIEeHTOB Ha 16
KOHCTPYKIIUH, CBSI3aHHBIX ¢ MOTUBAaIlneil. AHAJIN3 BBIIBUJI CHUKEHIE MOTHBAIIUH C BO3PACTOM
u 0Oojiee BBICOKHM YpPOBEHb MOTHUBAIIMHU y IE€BOYEK, YeM y MAaJbUYMKOB. JOTO TAKiKe BBISBILIO
IIOPa3UTEJIbHO 00JIee BBICOKYI0 MOTUBAIINIO K M3YUYEHHI0 HEMEIIKOT0 SI3bIKa, YeM (ppaHILy3CKOTO,
KoTOpasi Oblya elne 0oJiee 3aMETHOI, KOrJla YYHUTHIBAJIUCH TOJBKO MaJbUYUKUA. JTU PE3yJIbTATHI
OBLIM JTOIOJHUTEJIBHO KMCCJIETOBAHBI C IIOMOIINBI0 MHTEPBHI0. M MeBOYKH, M MaJbYUKNA CMOTJIN
aTh YeTKHe OOBSCHEHHsS Pa3JINJdil MesKIy MOJIaMH, a TaKiKe SI3BIKOBBIX pasinuwnii. K HuMm
OTHOCATCSI TAKHWE ACIEeKTHI, KaK (PPAHILy3CKHI, KOTOPHIM CUYHUTAETCS JKeHCKHUM, JJI MaJbUUKOB
He "KpyTo" OBITH 3aMEUYEeHHBIM, YTOOBI OHH CTapaiich Ha (QPPAHILY3CKOM, M TeHIeHI[H
MAJIBYHUKOB He IP0o00BATh HUUEIr0, YTO KAMKETCS YTOMUTEIbHBIM.

Kirouessie ciioBa: ppaHILy3CKUiT I3HIK, dK3aMeHATOP U CTyaeHT, MmeToauka ooydenus, CEFR.

INTRODUCTION
The teaching of foreign languages educational system has given rise to a number of concerns
over the years. These have been related to such issues as the most appropriate age for
commencement of language learning , the most appropriate teaching methodologies, and
the relative achievements of girls and boys. However, the major concern has undoubtedly
been the apparent reluctance of the students to learn a foreign language at all, and the
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declining level of achievement in this domain . As we move into an era where our future will
need to be based on multilingualism, such a situation has serious consequences.

As far as teachers of French as a foreign language are concerned, some of them have been
trained in Switzerland and others in France. For our part, we are both French and have
therefore followed the school curriculum of one country, France, where teaching is highly
centralized and standardized. Moreover, by chance, we are of the same generation and studied
at the same university, Paris X Nanterre. We both studied language and civilization, in English
for Rosalie and Spanish for Francoise, before specializing in French as a foreign language. We
have experience of teaching in a multicultural or homogeneous context. We therefore come from
the same educational culture and the same stream of European didactics. The Teaching of
French as a Foreign Language at University is largely part of the movement to teach languages
in a European context, i.e. a context where the most widespread didactic approach is the
communicative method: one learns a language by speaking and performing tasks, by
communicating. This approach is also reinforced by the Common European Framework of
Reference for Languages (CERC) and the action approach, which advocates an intercultural
pedagogy in which "speakers are considered as social actors performing tasks". Much more
centred on learners and their language needs, the teacher gives them tools to be used in
everyday situations. Depending on the objective of the course, (general French, specialised
French, French for specific purposes), the teacher delivers a course according to the CEFR levels
(A1 to C2) but it is not uncommon for the audience to be resistant.

In this perspective, interculturality has its place. Thus, foreign language teachers are faced
with a twofold challenge: interculturality is not only a concept to be taken into account in the
language classroom (the multicultural public) but is also part of the knowledge and learning to
be transmitted to students (Pretceille, 1999). The intercultural approach, which is a notion of
the European framework, therefore has every interest in existing in our courses. The future
entrepreneurs/managers/employees that our learners are can only benefit from learning how to
communicate through the culture of the other.

Different strategies in our didactic repertoire:

e We advocate individualisation. Indeed, we have "an approach which consists in taking into
account the specificities of each learner in the definition of teaching practices, in order to ensure
a better adaptation of the teaching to its addressee, in terms of efficiency and motivation".

e In our small classes, we can have a privileged and individual relationship with the students
who wish to do so. We can accompany them in their learning and we do not hesitate to work
with them in pairs during role-playing, for example. We also organize coaching sessions
according to the needs of the class.

o Furthermore, given the distant educational cultures of some students, we moderate our
expectations of spontaneous speaking as the only ideal behavior and as a reflection of student
motivation and learning. We understand that, as Robert says, the expectations of learners from
distant cultures are not "attracted to the acquisition of communicative competence. They are

m

looking for linguistic knowledge and have little interest in 'living the language'. In this context,
the professional language taught at University corresponds to linguistic knowledge rather than

communicative competence.
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e Students who are familiar with their own educational system will automatically transpose
their cultural habits into the FLE class. To remedy this, we formulate our expectations as
clearly as possible. Getting to know the values and attitudes that are valued in a classroom
allows for better movement and learning. The student will also, in return, be able to measure
the relativity of his or her own system.

« We are also moving towards "didactic flexibility" (Robert, 2009, p.135) by adopting teaching
practices from distant cultures. For example, the library should has acquired several French-
Mandarin illustrated dictionaries which students can borrow. Some students use the same
textbooks as those requested in class but in bilingual editions.

e However, we do not forget our students from similar educational cultures and value their
communicative skills. Finally, in a multicultural, heterogeneous and caring class, everyone can
find their place and an answer to their expectations/needs.

From an intercultural point of view, it 1s important that students take steps towards each other.
For example, we have already done an exchange of cultural presentations between the beginner
French and the beginner Mandarin classes. During the end of year celebrations, Mandarin and
French students exchanged greeting cards written in Mandarin or French. These exchanges
could be conversation between students in the languages they are learning: for example,
Russian speakers learning French meet French speakers learning Russian. The excellent
textbook L'interculturel en classe (Chavez, 2012) proposes more than thirty approaches for use
in class which allow students to open up to encounters with other cultures.

At the heart of our teaching we place a more didactic flexibility as well as a focus on the learner,
advocating didactic eclecticism. This is reflected in the implementation of all the teaching "best
practices" that will enable the learner to achieve his or her own objectives and to one day become
an employee open to the differences of his or her colleagues, a manager aware of the
particularities of each person, and a curious and attentive person to others.
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