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ABSTRACT
Speaking is a crucial part of second language learning and teaching. Despite its importance, for

many years, teaching speaking has been undervalued and English language teachers have
continued to teach speaking just as a repetition of drills or memorization of dialogues. However,
today's world requires that the goal of teaching speaking should improve students'
communicative skills, because, only in that way, students can express themselves and learn
how to follow the social and cultural rules appropriate in each communicative circumstance.
What is meant by teaching speaking Kayi said that to teach English languagelearners to
produce the English speech sounds and sounds patterns. In the same time to usewords and
sentence stress, intonation patterns and the rhythm of the second language. Andto select
appropriate words and sentence according to the proper social setting, audience,situation and
subject matter. In addition, teaching speaking is to organize their thoughts in ameaningful and
logical sequence. Teaching speaking means to use language as a means ofexpressing values and
judgments and teaching speaking to use the language quickly andconfidently with few
unnatural pauses, which is called fluency.

Young learners are like sponges, they soak up everything we say and how we say it.Thus clear
and correct pronunciation is of vital importance, since young learners repeatexactly what they
hear. One rule that applied here is slowly and steadily through constantrevision and recycling.
With the help of mixed activities, such as dialogues, chants, songs, poems and rhymes, students
speaking abilities grow, their pronunciation gets better andtheir awareness of the language
improves. When applying role-play techniques inclassroom it may help the learner to develop
their speaking skill and we have keep in mindthat interaction and dissection is importance way
in learning. Therefore, increased oralemphasis should be included in our teaching to give the
students as much speaking time aspossible.

Now many linguistics and English as second language teachers agree on that studentslearn to
speak in the second language by "interacting". Communicative language teachingand
collaborative learning serve best for this aim. Communicative language teaching isbased on
real-life situations that require communication. By using this method in Englishas a Second
Language classes, students will have the opportunity of communicating witheach other in the
target language. In brief, English Second Language teachers should createa classroom
environment where students have real-life communication, authentic activities,and meaningful
tasks that promote oral language. This can occur when students collaboratein groups to achieve
a goal or to complete a task The goal of teaching speaking skills is communicative efficiency. It
means learnersshould be able to make themselves understood; using their current proficiency
to thefullest.They should try to avoid confusion in the message due to faulty
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pronunciation,grammar, or vocabulary, and to observe the social and cultural rules that apply
in eachcommunication situation.

There are many activities to promote speaking. As HayriyeKayi inferredfrom many linguistics
on her article in the internet on Teaching English as ASecond Language (TESL) Journal, there
are thirteen activities to promotespeaking, which are:

Discussion.After a content-based lesson, a discussion can be held for various reasons. The
students may aim to arrive at a conclusion, share ideas about an event, or find solutions in their
discussion groups. Before the discussion, it is essential that the purpose of the discussion
activity 1s set by the teacher. In this way, the discussion points are relevant to this purpose, so
that students do not spend their time chatting with each other about irrelevant things.

Role Play.Students pretend they are in various social contexts and have a variety of social roles.
In role-play activities, the teacher gives information to the learners such as who they are
andl16what they think or feel. Thus, the teacher can tell the student that "You are David, you
go to the doctor and tell him what happened last night, and..."

Simulations.Simulations are very similar to role-plays but what makes simulations different
than role plays is that they are more elaborate. In simulations, students can bring items to the
class to create a realistic environment. For instance, if a student is acting as a singer, she brings
a microphone to sing and so on.

Information Gap.In this activity, students are supposed to be working in pairs. One student
will have the information that other partner does not have and the partners will share their
information. Information gap activities serve many purposes such as solving a problem or
collecting information. Also, each partner plays an important role because the task cannot be
completed if the partners do not provide the information the others need.

Brain Storming.On a given topic, students can produce ideas in a limited time. Depending on
the context, either individual or group brainstorming is effective and learners generate ideas
quickly and freely. The good characteristic of brainstorming is that the students are not
criticized for their ideas so students will be open to sharing new ideas.

Storytelling.Students can briefly summarize a tale or story they heard from somebody
beforehand, or they may create their own stories to tell their classmates. Story telling fosters
creative thinking. It also helps students express ideas in the format of beginning, development,
and ending, including the characters and setting a story has to have.

Interviews.Students can conduct interviews on selected topics with various people. It is a good
1dea that the teacher provides a rubric to students so that they know what type of questions
they can ask or what path to follow, but students should prepare their own interview questions.
After interviews, each student can present his or her study to the class. Moreover, students can
Iinterview each other and "introduce" his or her partner to the class.

Story Completion.For this activity, a teacher starts to tell a story, but after a few sentences, he
or she stops narrating. Then, each student starts to narrate from the point where the previous
one stopped. Each student is supposed to add from four to ten sentences. Students can add new
characters, events, descriptions and so on.

Reporting.Before coming to class, students are asked to read a newspaper or magazine and, in
class, they report to their friends what they find as the most interesting news. Students can
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also talk about whether they have experienced anything worth telling their friends in their
daily lives before class.

Playing Cards.In this game, students should form groups of four. Each suit will represent a
topic. For instance: diamonds represent earning money, hearts represent love and
relationships, spades represent an unforgettable memory, and card represent best teacher.
Each student in a group will choose a card. Then, each student will write 4-5 questions about
that topic to ask the other people in the group. For example: if the topic "diamonds: earning
money" is selected, here are some possible questions: “Is money important in your life? Why?”
or “What is the easiest way of earning money?” or “What do you think about lottery?” Etc.
However, the teacher should state at the very beginning of the activity that students are not
allowed to prepare yes-no questions, because by saying yes or no students get little practice in
spoken language production. Rather, students ask open-ended questions to each other so that
they reply in complete sentences.

Picture Narrating.This activity is based on several sequential pictures. Students are asked to
tell the story taking place in the sequential pictures by paying attention to the criteria provided
by the teacher as a rubric. Rubrics can include the vocabulary or structures they need to use
while narrating.

Picture Describing.For this activity, students can form groups and each group is given a
different picture. Students discuss the picture with their groups, then a spokesperson for each
group describes the picture to the whole class. This activity fosters the creativity and
1magination of the learners as well as their public speaking skills.

Find the Differences. For this activity, students can work in pairs and each couple is given two
different pictures, for example, picture of boys playing football and another picture of
girls117playing tennis. Students in pairs discuss the similarities and/or differences in the
pictures. In conclusion, we say, that teaching speaking is an important aspect in the field of
teaching foreign languages. Speaking plays a major role in helping people to communicate with
each other.

So, teaching and learning speaking skill become more effectively when the teacher use different
materials as role play techniques to make the word which student hear more concrete.
Teaching conversational skills can be challenging, as not only English skills are required.
English students who excel in conversation tend to be those with self-motivated, outgoing
personalities. However, students who feel they lack this skill are often shy when it comes to
conversation. In other words, personality traits that dominate in everyday life tend to appear
in the classroom as well. As English teachers, it's our job to help students improve their
conversational skills, but often 'teaching' is not really the answer.
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