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ABSTRACT
This study determine the influence of psycholinguistic factors in second language (L2)
proficiency of the 21st century learners in the new normal pedagogy. Respondents were
composed of two hundred forty (240) Grade 12 students from the academic strands of Talavera
Senior High School (TSHS) who accomplished the e-survey using Google Form from the adapted
tool of Hsuan-Yau Tony Lai (2013) and transparent.com for the EPT. Descriptive and
inferential statistics were used in analysis and interpretation of data. Significant findings
shows that the respondents’ level of second language (L2) proficiency was intermediate and
psycholinguistic factors (motivation, anxiety, attitude, and language learning experience) were
influential in L2 proficiency of the respondents. Furthermore, significant correlations were
recorded between the L2 proficiency level and their strand as well as their parents’ highest
educational attainment; and the psycholinguistic factors and the respondents strand. However,
no significant correlations were recorded between the respondents’ L2 proficiency level,
psycholinguistic factors, and their age, language used at home, and the reading materials
available at their homes. Further in-depth studies or similar endeavor were highly encourage
with regards to the findings of this paper.
Keywords: second language (L2) proficiency, psycholinguistic factors
INTRODUCTION
The Philippine educational system is traversing another milestone in terms of the new normal
pedagogy brought by the threat and challenges of COVID-19 pandemic. The Department of
Education (DepEd) formulated the Basic Education Learning Continuity Plan (LCP) to put into
motion the marching orders of ensuring that learning continues while guaranteeing the health,
safety, and wellbeing of all learners, teachers, and other staff (NEAP-DepEd, 2020). However,
a critical component of the LCP is enabling the teachers, school leaders, and students use those
learning modalities effectively (NEAP-DepEd, 2020), specifically, distance learning or be it
blended learning. Whereas, the integration of information and communications technology
(ICT) plays a crucial role in carrying out the new normal pedagogical tasks. As such, ICT plays
an important role in the new normal pedagogy specifically on how learners will be proficient on
the second language (L2).
The Philippines is recognized globally as one of the largest English-speaking nations with
majority of its population having at least some degree of fluency in the language. English has
always been one of the official languages of the Philippines and is spoken by more than 14
million Filipinos. It is the language of commerce and law, as well as the primary medium of
instruction in education (Cabigon, 2015). For that reason, English language plays an essential
role in our lives as it helps in communication. It is the main language for studying any subject
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all over the world. English is important for students as it broadens their minds, develops
emotional skills, improve the quality of life by providing job opportunities (Spears, 2020).
In a discussion paper series No. 2019-13 by the Philippine Institute for Development Studies
(PIDS), entitled “Status of the Senior High School Implementation: A Process Evaluation”,
revealed that senior high school (SHS) graduates cannot even write a decent English sentence
(Brillantes, 2019). Likewise, the Organization for Economic Cooperation and Development
(OECD) through the 2018 Programme for International Student Assessment (PISA) showed
that Philippines ranked the lowest in reading comprehension among 79 countries. Thus, this
study was proposed to determine the psycholinguistic factors in second language (L2)
proficiency of the 21st century learners at Talavera Senior High School (TSHS) in the wake of
the new normal pedagogy and offer recommendations that may improve the L2 proficiency of
the learners.
LITERATURE REVIEW
Second Language Proficiency
Multiple methodologies are being used for teaching and learning of foreign language. In
countries where English is taught as a foreign language, learners suffer various levels of being
anxious and develop a specific attitude towards English (Hussain, Shahid, and Zaman, 2011).
According to Baghaei and Dourakhshan (2012), the willingness to communicate is one of the
affective factors assumed to influence success in second and foreign language learning. Also,
Nunan (1999) states that pedagogical action should be sensitive to the learner’s cultural and
environmental contexts (as cited by Samad, Etemadzadeh and Far (2012). Broadly speaking,
language proficiency refers to one’s ability to use language for a variety of communicative
purposes. Proficient users are said to have a good command of the language, i.e., they can
understand the language without difficulty, express a range of ideas clearly in speech and
writing, and interact with other speakers comfortably. Five performance indicators are usually
used to assess language proficiency, i.e., accuracy, fluency, complexity, appropriacy and
capacity (Richards, 2018). Also, Renandaya, Hamied, and Nurkanto (2018) states that, based
on performance indicators, people’s communicative competence can be described along a range
of proficiency levels - for example: elementary or novice, intermediate, or advanced.
Psycholinguistic Factors
There are various factors affecting the learning of a foreign language, such as intelligence,
motivation, attitude, age, gender, personality, anxiety, and so on (Wu, 2010). A group of
researchers (Latif, Fadzil, Bahroom, Mohammad, San, 2011) conducted a research to determine
the relationship between various socio-psychological variables like attitude, motivation, anxiety
and instrumental orientation on performance in English as a second language. The results
indicated that all of the four variables were significantly correlated with learners' performance
in the English course, the regression analysis showed that all the variables except for personal
motivation exerted significant impacts on performance with anxiety having a negative impact
while attitude and instrumental orientation having positive impacts. Also, Chen (2014), stated
that the intricate interactions between language and culture shape bilingual and bicultural
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individuals' psychological responses to social contexts. Language carries cultural scripts, ideals,
and practices, which can be activated by situational cues. Cultural mindset can explain such
language priming effects. In the process of negotiating two intersecting cultures, integrating
bicultural identities is central to psychological adjustment among individuals experiencing
immigration‐based and globalization‐based acculturation, whereas bilingual or trilingual
competence is important to sojourners' adjustment.
Motivation
According to Dornyei (2010) motivation refers to “why people decide to do something, how long
they are willing to sustain the activity and how long they are going to pursue it As recommended
by Jin, de Bot, and Keijer (2015), to reduce anxiety in English, much more energy and time is
needed because anxiety in English tends to be stable over time. Also, Na (2007), as cited by
Berowa (2018), believes, neutral level or adequate level of anxiety performs a positive role in
keeping the motivation of the learners to maintain their efforts in language learning.
Motivation is also an important factor for explaining the success or failure of any complex task.
According to Pourhosein Gilakjani, Leong, and Saburi (2012), the success of any action is
dependent on the extent to which persons try to get their goal, along with their desire to do so.
Generally people refer to this psychological factor –the impulse that generates the action –as
motivation. It is a motive force that arouses, incites, or stimulates action. Motivation is an
important factor in specifying the readiness of learners to communicate. Motivation also refers
to the combination of attempt plus desire to obtain the objective of learning the language plus
desirable attitudes towards learning the language. That is, motivation to learn a second
language refers to the extent to which the individual works or tries to learn the language
because of a desire to do so and the contentment experienced in this task (Alizadeh 2016).
Additionally, students are also motivated to learn English because they realize that they can

find a job easily and can earn much money if they are competent in English. It is believed that
learners having this motivation type want to learn English because of the practical reason and
the benefit they may get from learning it. Many language learners have a clear instrumental
motivation for language learning and that is to fulfill a college language requirement
(Rodchamnan, 2015 as cited by Torres and Alieto, 2019).
Anxiety
Language anxiety has long been recognized as an obstacle in second language learning.
Khattak, Jamshed, Ahmad, Mirza and Baig (2011), as cited by Sadiq (2017) reported that
anxiety experienced in learning English language can be debilitating and may influence
students’ achievements of their goals”. In the other words, anxiety is one of the most significant
factors affecting language learning. High level of language anxiety is correlated with poor
performance in language learning.
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Attitude
Attitude towards a language can be either positive or negative (Youssef, 2012). In learning a
second language, a person with negative attitude learns for the sake to prevail over people in
the community while positive attitude of a person will strengthen the existing motivation
in the language learning. Various researchers have developed taxonomies of factors
influencing second/foreign language learners’ attitude which in turn affects their language
proficiency, including personality factors, educational factors, social factors, and others like age
and sex (Getie, 2019). Alrabai (2015) further explored the influence of teachers’ anxietyreducing strategies on learners’ foreign language anxiety. The findings revealed that teachers’
anxiety-reducing strategy intervention led to significantly decreased levels of learners’ foreign
language anxiety. Salehi (2014) conforms to the statement of Alrabai (2005) that English
teachers are recommended to try to reduce both language anxiety and test anxiety by creating
a friendly and supportive atmosphere in class, encouraging students’ involvement in class
activities, and teaching some anxiety-reducing strategies to the students.
Experience
The paper of Pagente (2015), entitled, “Reflections of Students on their English Language
Learning Experiences”, seeks to investigate the language learning experiences and his findings
revealed that motivation, learners’ belief, self-monitoring, language anxiety, activities and
strategies were the prevailing factors that influenced the learning of English. As cited by Groves
and Welsh (2010), Postlethwaite and Haggarty (2002) stated that no matter the extent to which
individual school students find learning and schooling enjoyable, rewarding or purposeful, they
demonstrate clear perceptions regarding the factors that support or hinder their learning and
school experiences. Moreover, Groves and Welsh (2010), stated that their participating students
commented that being involved in learning and school experiences that are useful outside of
school and simulating a ‘real life’ environment were important to them. Relating subject matter
to ‘real life’ enhanced their grasp of concepts and overall learning. They discussed positive
learning experiences where teachers would clarify concepts with the use of ‘real life’ examples,
which enabled students to visualize a ‘real life’ situation and in turn develop more concrete
understandings. The students also identified the role and impact that relating subject matter
to ‘real life’ had on their futures, beyond the classroom.
Theoretical Framework
Psycholinguistics or psychology of language is the study of the psychological and neurobiological
factors that enable humans to acquire, use, and understand language. It covers the cognitive
processes that make it possible to generate a grammatical and meaningful sentence out of
vocabulary and grammatical structures, as well as the processes that make it possible to
understand utterances, words, text, etc. It is also an interdisciplinary in nature and is studied
by people in a variety of fields, such as psychology, cognitive science, and linguistics (Crago,
2011).
This study will utilized Noam Chomsky’s Cognitive Development Theory - cognition is the act
of recognizing or of having knowledge. Thus, cognitive development theory explores the mental
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processes used in “the formation of all internal processes such as perception, intuition, and
reasoning” (Costley, 2013). In psycholinguistics, Chomsky believed that every human child has
the biological ability to acquire language. Developmentally normal children construct the
grammar of his or her native language without the help of others. However, two conditions exist
in order for the child to perform: (1) he must recognize the physical and social events which are
encoded in language, and (2) he must be able to process, organize, and store linguistic
information. In other words, the child must be able to comprehend both the meaning and the
form of the syllables in order to process them internally. Spoken language can be broken down
into phonology, syntax, semantics, morphology, and pragmatics. Many older children (even as
old as the age of fifteen) still maintain problems with the construction of proper grammar, even
with adequate instruction. It is evident that language acquisition does not necessarily occur
through the learning of semantics or by cognitive complexity; at some point formal linguistic
ability comes into play (Coslet, 2013).
Validity and Reliability of the Instrument
The instrument was pre-tested to 20 students – five each strand (ABM, GA, STEM, and HUMSS)
to have an equal representation across strata and it was administered via Google form. The
generated result from the pre-test has undergone reliability test using the Cronbach alpha. The
alpha coefficient values for the four items were: .835 for motivation (good), .813 for anxiety (good),
.837 for attitude (good), and .921 for experience (excellent) - suggesting that the items have
relatively high internal consistency, noting that the reliability coefficient of .70 or higher is
considered “acceptable”. The students who participated in the pre-test were excluded from
participating in the study.

RESULTS AND DISCUSSION
The study used a descriptive research design in which two hundred forty (240) respondents
from Grade 12 students were determined using the stratified random sampling. An adapted
structured questionnaire was administered to the respondents. Afterwards, the results were
statistically analyzed using descriptive statistics such as percentage and mean, and inferential
statistical methods such as the Pearson-r and Spearman’s Rho.

Respondents’ Socio-demographic Profile
The respondents’ socio-demographic profile can be described as: most of them were 17 years old
(56.7%), female (63.8%), both of the parent’s respondents was able to graduate from high school
26.7% (father’s highest educational attainment) and 32.2% (mother’s highest educational
attainment), Tagalog was their medium of communication in their homes (99.2%), and books
(39.2%) and modules (12.2%) were the most common printed materials available at the
respondents’ home, while web or online articles (31.7%) was the most common digital reading
materials that the respondents read were that can be both attributed to the current education
set-up due to COVID-19 pandemic.
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Second Language (L2) Proficiency Level.
Furthermore, the respondents were all “novice” or “beginner” in the aspect of vocabulary
(weighted mean of 2.24) and reading comprehension (weighted mean of 2.46) while they are at
“advance” level when it comes to grammar (weighted mean of 3.41) The overall weighted mean
generated were 2.72 which implies that the respondents were at “intermediate” level of their
English or L2 proficiency.
Respondents’ L2 Proficiency Level
Weighted Mean
Verbal Interpretation

Variables




Grammar
Vocabulary
Reading Comprehension

3.41
2.24
2.46

Overall L2 Proficiency Level
2.72
Legend:
3.25 - 4.00 (Advanced)
2.50 - 3.24 (Intermediate)

Advanced
Novice
Novice
Intermediate
1.75 - 2.49 (Novice)
1.0
- 1.74 (Starting Out)

 Psycholinguistic Factors.
The respondents were also asked on how the psycholinguistic factors may influence their second
language (L2) proficiency towards motivation, anxiety, attitude, and language learning
experiences. As for the motivation, an overall weighted mean of 2.85 was generated to
generalize the five statements given which implies that “Motivation” was “Influential” in L2
proficiency.
The findings conforms to the study entitled, “Students’ Motivation in Learning English” which
reiterated that motivation was an influential factor in learning activity. Without having
motivation, goals of learning is hard to be achieved because the students’ effort and desire affect

the learners to achieve the learning goals. By getting motivation students will be spirited in
learning process, so they will be shoved to comprehend English well (Purnama, Neng & Rahayu,
Neng & Yugafiati, Rasi. (2019).
As for the anxiety, an overall weighted mean of 3.16 were generated to generalize the five
statements given which implies that “Anxiety” was “Influential” in L2 proficiency.
Additionally,

Şener

(2015)

claims

that

high

level

of

anxiety

is

a

general problem of English language learners who cannot speak in front of others although
they know English grammar well due to their being less motivated, not having enough self-

confidence or practice to speak in English.
Also, the attitude has an overall weighted mean of 2.94 were generated to generalize the five
statements given which implies that “Attitude” was “Influential” in L2 proficiency. As cited by
Zeinivand, T. Azizifar, A. and Gowhary, H. (2015), attitude is one of the factors that influence
foreign language learning because how much effort students put into language learning
depends partly on attitude (Gardner, Lanlonde and Moorcroft, 1985). Thus, it can be inferred
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that learners with positive attitude towards speaking English will be more involved in speaking
activities and may try to make use of more strategies that help them deal with their difficulties
in the course of conversation; and learners with negative attitude will be less willing to
participate in speaking activities.
Furthermore, as for the experience, an overall weighted mean of 2.53 was generated to
generalize the five statements given which implies that “Experience” was “Influential” in L2
proficiency. According to Dornyei and Ushioda (2011), L2 learning experience, concerns
situated, 'executive' motives related to the immediate learning environment and experience
(e.g. the impact of the teacher, the curriculum, the peer group or the experience of success).
Psycholinguistics factor that influence the L2 proficiency
Variables

Weighted Mean

Verbal Interpretation



Motivation

2.85

Influential



Anxiety

3.16

Influential



Attitude

2.94

Influential



Experience

2.53

Influential

2.87

Influential

Overall Weighted Mean
Legend:



3.25 - 4.00 (Strongly Influential)

1.75 - 2.49 (Not Influential)

2.50 - 3.24 (Influential)

1.00 - 1.74 (Not Influential)

Correlation between the respondents’ socio-demographic profile and their level of L2

proficiency
Based on the data generated, there is a “significant relationships” between the respondents L2
proficiency level and their strand (r= .225*, p=.000), fathers’ highest educational attainment (r=
.136*, p=.036), and mothers’ educational attainment (r = .141*, p=.030). Parents’ education is
such a motivating force for a child which paves the way for his/her future. It is an admitted fact
that the children of educated parents are more confident, resourceful and experienced than the
children whose parents lack education (Khan, Iqbal, Tasneem, 2015). Additionally, Yunus and
Abdullah (2011), revealed in their study that parents had a positive influence on the
respondents’ learning of the English language. Their respondents stated that their parents
thought that learning English was important, knew the usefulness of the language for
their children and their parents wanted them to learn the English language, and their parents

also encouraged them to learn English. However, data shows that there is “no significant
relationships” between the respondents’ L2 proficiency level and their age (r= -.010, p= .881),
sex (r = -.071, p=.227), language used at home (r= -.039, p=.546), and reading materials
available at home – both printed (r = -070, p=.284), and digital (r= -.060, p=.355).
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Correlation between the respondents’ socio-demographic profile and the psycholinguistic

factors in L2 proficiency
Respondent’s socio-demographic profile. Based on the data generated, there is a “significant
relationships” between the respondents L2 proficiency level and their strand (r= .225*, p=.000),
fathers’ highest educational attainment (r= .136*, p=.036), and mothers’ educational attainment
(r = .141*, p=.030). Parents’ education is such a motivating force for a child which paves the way
for his/her future. It is an admitted fact that the children of educated parents are more
confident, resourceful and experienced than the children whose parents lack education (Khan,
Iqbal, Tasneem, 2015). However, data shows that there is “no significant relationships” between
the respondents’ L2 proficiency level and their age (r= -.010, p= .881), sex (r = -.071, p=.227),
language used at home (r= -.039, p=.546), and reading materials available at home – both
printed (r = -070, p=.284), and digital (r= -.060, p=.355). The previous statement was contrary
to the study of Hussain, Shahid, and Zaman (2011) which showed that there was significant
negative correlation between foreign language anxiety and students’ attitude towards
foreign language learning. Girls showed less anxiety in English language class and had

more positive attitude towards English, also rural students had high anxiety in English and
had less positive attitude towards English.
Motivation. Based on the data generated, there is a “significant relationship” between the
respondents’ motivation and their strand (r= .840**, p=.000) which implies that strands which
are more stringent on academics are much motivated to be English proficient As stated by
Gbollie and Keamu (2017), motivation is a fundamental recipe for academic success. It involves
internal and external factors that stimulate desire and energy to be continually interested and
committed to subject, or to make an effort to attain a goal. They further stated that,
motivational beliefs are very essential to the academic achievement of students because they
help to determine the extent to which students will consider, value, put in effort, and show
interest in the task. However, data shows that there is “no significant relationships” between
the respondents’ motivation and their age (r= .029, p=.650), sex (r= .042, p=.520), father’s
highest educational attainment (r= .012, p=.859), mother’s educational attainment (r= .016,
p=.811), language used at home (r= .074, p=.252), and reading materials available at home –
printed (r= -.008, p=.903) and digital (r= -.088, p=.172).
Anxiety. Furthermore, data shows that there is a “significant relationship” between the
respondents’ anxiety and their strand (r= .827**, p=.000 which can be attributed that students

from strands of higher sections has the tendency to experience more of academic anxiety as
their motivator to perform well because of expectations set by themselves or of others (Dobson,
2012). Hashemi’s (2011) findings suggested that language anxiety can originate from learners’
own sense of self, their self-related cognitions, language learning difficulties, differences in
learners’ and target language cultures, differences in social status of the speakers and
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interlocutors, and from the fear of losing self-identity. Furthermore, considering the crucial role
of teachers in second or foreign language pedagogy, a need was felt to investigate the
beliefs and perceptions of language teachers about learning and teaching a second or a
foreign language. However, data shows that there is “no significant relationships” between the
respondents’ anxiety and their age (r= -.010, p=.883), sex (r= .074, p=.252), father’s highest
educational attainment (r= -.002, p=.971), mother’s educational attainment (r= -.032, p=.627),
language used at home (r= .056, p.386), reading materials available at home - printed (r= -.007,
p=.912), and digital (r= -.074, p= .253).
Attitude. As for the attitude, data shows that there is a “significant relationship” between the
respondents’ attitude and their strand (r= .883**, p=.000), Ahmed (2015) states that depending
on the learner’s attitudes, learning a second language can be source of enrichment or a source
of resentment. If the speaker’s only reason for learning the second language is external
pressure, internal motivation may be minimal and general attitudes towards learning may be
negative. However, data shows that there is “no significant relationships” between the
respondents’ attitude and their age (r= -.026, p=.688), sex (r = .015, p= .814), father’s highest

educational attainment (r= .071, p= .276), mother’s educational attainment (r= .082, p= .199),
language used at home (r = .049, p= .449), printed reading materials available at home (r= .001,
p=.993), and digital reading materials available at home (r = -.059, p= .363). On the contrary,
Larsen and Long (1991), as cited by Getie (2019), finds out that it becomes evident that learners
adopt their parents’ attitude towards the target language and this in turn affects the learners’
achievements in learning the language. Getie (2019), further reiterated that parents’ attitudes
play very significant roles in developing positive attitudes towards learning English by their
children. In much the same way, in which parents exert an attitudinal influence, such as,
through discussion, by encouraging participation in foreign language, by helping the child with
homework, and by encouraging the child to buy and read material in the foreign language.
Experience. Lastly, there is a “significant relationships” between the respondents’ experience
and their strand (r= .225**, p=.000). Learners who has the ability to reflect and analyze their
experience objectively can help them evaluate and embrace the most suitable approaches,
methods, and techniques for learning English (Matic, 2011). However, data shows that there is
“no significant relationships” between the respondents’ experience and their age (r= -.013,
p=.845), sex (r= .070, p=.279), father’s highest educational attainment (r= .010, p=.883),
mother’s educational attainment (r= -.024, p=.709), language used at home (r= .056, p=.385),

printed reading materials available at home (r= -.003, p=.959), and digital reading materials
available at home (r= -.084, p=.197).
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Correlation between the respondents’ L2 proficiency level and the psycholinguistic factors

As for the correlation between the respondents’ level of L2 proficiency level and the
psycholinguistic factors, Table 16 shows that there is “no significant relationship” between the
variables aforementioned. Specifically, as for the motivational factor (r = .023, p=.727), anxiety
(r= .041, p=.525), attitude (r= .103, p=.112), and experience (r= .056,

p= .386) was generated.

The findings were similar to the results of a study by Jahin and Idrees (2012) which also showed
no significant correlation between L2 major students’ attitudes towards English language
learning and their overall English language proficiency. This also conforms the study of
Dehbozorgi (2012) which investigated the effects of attitude towards language learning on L2
college students majoring in English translation. The results showed that the relationship
between language proficiency level and attitude towards language learning was not significant.
However, Jain and Sidhu (2012) indicated in the result of their study that there is a negative
but significant relationship in learning English as a second language and language proficiency.
Findings also revealed that students have slightly higher positive attitude towards learning
English but low proficiency students have higher and significant relationship in attitude

and motivation than high proficiency students. It is also parallel from Gomleksiz (2010) study
result who found some relations between attitude towards language learning and language
achievement. Also, Ozturk (2012) states that all kinds of educational settings, motivation is
admitted as one of the most prominent affective factors, and numerous studies in the literature
have demonstrated the effect of it on teaching and learning process.
CONCLUSIONS
Based on the data generated, the following statements concluded this study:
1. Most of the respondents were 17 years old, female, from HUMSS strand, both of their
parents were able to reach the high school level, uses Tagalog as their medium of
communication at home, has printed modules at their home, and were reading various
online Respondents’ level of second language (L2) proficiency were intermediate.
2. Psycholinguistic factors (motivation, anxiety, attitude, and experience) were influential in
the second language (L2) proficiency of the respondents.
3. There is no significant relationship between the respondents’ L2 proficiency level and their
age, language used at home, and the reading materials available at their homes; but there
is a significant relationship between the respondents’ L2 proficiency level and their strand

and their parents’ highest educational. Hence, classroom environment and parents’
education contribute towards paving the way to the L2 proficiency of the respondents.
4. There is no significant relationship between the respondents’ psycholinguistics factors
(motivation, anxiety, attitude, and experience) and their age, language used at home, and
the reading materials available at their homes (both printed and digital); but there is a
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significant relationship between the respondents’ psycholinguistics factors and their strand.
Hence, strands which are more stringent on academics are expected to be high achievers in
L2 also due to the internal and external factors that stimulate the learners’ interest and
commitment to attain a certain goal.
5. There is no significant relationship between the respondents’ level of L2 proficiency and the
psycholinguistic factors. Hence, no single factor can influence the L2 proficiency of the
learners considering that each learner has their own unique learning styles and intellectual
timeline with regards to L2 proficiency.
The aforementioned conclusions may be beneficial to the policy makers or anyone interested
from the field of education to conduct a policy analysis with regards to the implementation of
the K-12 curriculum specifically to the senior high school level as they are expected to be
globally competitive once they graduated from high school.
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